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      CCG AY 2021-2022 Status Report:  11/09/2022 

                Contact Person:  Dr. Carl B. McDonald 
      Carl.mcdonald@sgsc.edu 
    

 

                                                2022 CCG Update Narrative Report 

Section 1:  Institutional Mission and Student Body Profile 
             Academic Year 2021-2022 

 
South Georgia State College, a state college of the University System of Georgia, is a multi-
campus, student-centered institution offering high-quality associate and select baccalaureate 
degree programs. The institution provides innovative teaching and learning experiences, a rich 
array of student activities and athletic programs, access to unique ecological sites, and 
residential options to create a diverse, globally-focused, and supportive learning environment. 
(SGSC Mission Statement, approved 2012) 

 
In academic year 2021-2022, SGSC offered three associate degree programs (A. A., A. S., and A. S. in 
Nursing) with twenty academic transfer pathways and eight bachelor’s degree programs (B. S. in 
Nursing, B. S. in Biological Sciences, B. S. in Management, B. S. in Long-Term Healthcare Management,  
B. S. in Public Service Leadership, B. A. in Business & Technical Writing, B. S. in Elementary/Special 
Education, B. S. in Mechanical Engineering Technology). Associate’s degree-level students comprised 
79% of SGSC’s fall 2021 enrollment.  
 
SGSC’s mission, completion priorities, and student body demographics clearly align.  The institution 
consistently enrolls primarily “traditional” students (80% fall 2021, excluding dual-enrolled). However, a 
variety of student-support services for all students is extremely important at SGSC, where for fall 2021 
half of all students were Pell grant recipients (52%, excluding dual-enrolled), well over one-third of 
entering freshmen were enrolled in an LS math corequisite course, and over one-third were first-
generation college students (36%, excluding dual-enrolled).  Such student demographic data has led 
SGSC to employ Momentum Year/Mindset strategies focusing on helping at-risk students to succeed and 
earn a degree.   
 
The “Enrollment and Demographic Trends” and “Underserved Enrollment Trends” tables (Appendix 
tables A and B, respectively) provide a good look at the SGSC student body’s characteristics. In addition 
to the data in the tables, it is noteworthy that currently SGSC enrolls students from approximately 70% 
of the 159 Georgia counties, 22 other states, and 13 other countries. The students represented in these 
enrollment figures help “to create a diverse, globally-focused learning environment” (SGSC Mission 
Statement).  
 

Benchmark, Aspirational, and Competitor Institution and Student Achievement 
 
In selecting a benchmark, aspirational, and competitor institution, SGSC focused on performance in 
three specific areas related to student success. As required in SACS COC standards (8.1, Student 
Achievement), all three areas are identified in the SGSC website’s information on student achievement. 
Because SGSC is, like her seven sister institutions in the USG’s state college sector, primarily an 
associate’s degree-granting institution with a select number of bachelor’s degree programs (see Mission 
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Statement), the retention and graduation rate student achievement focus is on associate’s degree-
seeking students. Among the measures included in SGSC’s student achievement goals are the following 
(achievement targets are discussed below): 
 

• One-year retention rates for full-time associate degree-seeking student cohorts, fall 2016 – fall 
2021 

• Three-year graduation rates for full-time associate degree-seeking student cohorts, fall 2014 – 
fall 2019 

• Numbers of all degrees awarded, FY 2019 – FY 2022 (included here with the number and 
percentage change in degree awards since FY 2019—during the COVID-19 pandemic--for 
comparison with other USG state college sector institutions) 
 

In previous years’ annual CCG reports, these three student achievement measures have been 
considered within the separate strategy of “academic advising.”  That strategy is now being addressed 
in relation to student achievement aspirations and promoting fuller student schedules and Area A 
completion.  Although budget cuts due to the COVID-19 pandemic have eliminated all but two of SGSC’s 
professional advisors, necessitating a return to a faculty advising model, we continue to employ efficient 
academic advising to help eliminate barriers to student progress and to bolster student retention and 
graduation rates. 
 
Since SGSC is a member institution of the University System of Georgia and is classified by the System as 
one of eight “state colleges,” all of whom have quite similar missions and follow the same USG  
directives, policies, goals, initiatives, and strategic plan, it makes sense to choose benchmark, 
aspirational, and competitor institutions from among the USG state colleges. That sector’s data on the 
bulleted student achievement measures above identifies Georgia Highlands as a high-performing 
institution in the state college sector and a good benchmark, aspirational, and competitor institution. 
  
The data in Appendix table C shows that the one-year institution-specific retention rate for SGSC’s 
FTFT associate degree-seeking students has remained consistent at a 47% six-year average from fall 
2016 through fall 2021 cohorts, while the institution-specific average for all eight USG state colleges 
for the same period was 54%.  The Georgia Highlands average for the period was 64%, well above the 
SGSC and System averages.  SGSC’s goal is a one-year FTFT associate’s degree-seeking student 
retention rate of 55% for the fall 2025 student cohort, and the fall 2021 cohort rate of 50.3% is a good 
start from the 47% average for the previous five years.  
 
While the SGSC-specific one-year retention rate for FTFT degree-seeking students has been consistently 
lower than the average for all eight USG state colleges, the one-year retention rate of former SGSC 
students within the USG over the six-year period averages 64%, while for the same period the average 
for all USG state colleges is 62.5%. Given the A. A. and A. S. transfer mission of  USG state colleges and 
the ease of transfer among USG institutions facilitated by a common core curriculum, it is significant  
that SGSC prepares students well for receiving institutions.  SGSC’s goal is to maintain a one-year 
retention rate within the USG of 65% by the fall 2025 cohort.  

The three-year graduation rate data in Appendix table D compares the six-year SGSC rates to the 
average rates for the same period for all eight USG state colleges. “Institution-specific” refers to 
students graduating from SGSC, “System-wide for SGSC” refers to former SGSC students who graduate 
from any USG institution, and “System-wide for all state colleges” refers to students who began at a USG 
institution, transferred to another USG institution, and graduated from the USG institution to which they 
transferred. 
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The data in the table shows that the three-year institution-specific graduation rate for SGSC’s FTFT 
associate degree-seeking students is at a six-year average of 16.4% (fall 2014 through fall 2019 cohorts), 
while the institution-specific average for all eight USG state colleges is 15.3% for the same period. The 
Georgia Highlands State College average rate for the six-year period is 18%, significantly higher than the 
average SGSC and state college rates. The rationale for an SGSC metric goal of a 20% three-year FTFT 
associate’s degree-seeking student graduation rate for the fall 2023 cohort is based on the fall 2019 
cohort rate of 20%, which is above the Georgia Highlands fall 2019 rate of 19.7% and the highest 
three-year graduation rate in the state college sector for the fall 2019 cohort.  Georgia Highlands had 
the second-highest fall 2019 rate in our sector. 

It is noteworthy that SGSC’s institution-specific graduation rate typically exceeds the average 
graduation rate for all USG state colleges. In addition, the rate for the most recent student cohort of 
former SGSC students transferring to other USG state colleges (fall 2019, 20.3%) exceeds the average 
rate for all USG state college associate’s degree-seeking students transferring within the System (fall 
2019, 16.4%). 

The percentage change in the number of degrees awarded can be compared among the eight state 
college sector institutions to give a good idea of how SGSC performs with that perhaps most important 
student achievement metric. Appendix table E shows the total number of degrees (certificates 
excluded), as well as the number and percentage change for the period FY 2019 through FY 2022 for the 
eight USG state college sector institutions. It is noteworthy that only two institutions show a positive 
change in the number of degrees awarded during the period (Coastal Georgia and Georgia Highlands)., 
SGSC shows the smallest decline by far (-.27%) among the other six institutions. The comparison 
period obviously spans the worst of the COVID-19 pandemic, which probably best explains the decline in 
degrees awarded—just as similar declines in enrollment during this period are probably best attributed 
to the pandemic. 

Appendix table F demonstrates that declining enrollment does not necessarily result in fewer degrees 
conferred. In fact, the Degrees Conferred by Degree Offered table shows that the reverse was true at 
SGSC for the five-year period FY 2017 through FY 2021, during which SGSC had a significant increase in 
the number of degrees awarded. However, FY 2022 shows a decrease in degrees awarded, undoubtedly 
related to the enrollment decreases experienced during the height of the COVID-19 pandemic. In the 
past several years of Momentum/Mindset focus, there has been a significant increase in the number 
and type of student success strategies created to foster student achievement. The two SGSC campuses 
have academic success tutoring centers, STEM centers, writing centers, and 24/7 tutoring availability 
through tutor.com. In addition, there is a student success program for residential students on the 
Douglas Campus (there are no residence halls on the Waycross Campus). SGSC would like to increase 
the number of degrees awarded to 400 for FY 2023, but this measure is highly dependent on 
enrollment. 

Section 2:  Student Success Inventory 

The following SGSC student success inventory update discusses the strategies included in the SGSC 
Momentum Plan 2022 template. Rather than devote unnecessary space to reproducing the template 
and permitting some detail, the update is in narrative form with appended data tables.   

The strategies reviewed are as follows: 

1. The SGSC “Big Idea”:  Concierge Coaching for at-risk students 
2. “Boost” Mindset training for students and Mindset-promoting intervention/activities for faculty  
3. Creating fuller student schedules and promoting Area A completion 
4. Establishing student connections with potential careers 
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5. Continuing to promote undergraduate research 

1. Update on “Our Big Idea”:  Concierge Coaching 

As reported in last year’s annual college completion report, the SGSC “Big Idea” from the Momentum 
Summit is the development of a “Concierge Coaching” model to help at-risk students in their journey 
while at SGSC, thereby providing an additional layer of support and connection for these students. The 
College launched a pilot of the Concierge Coaching program during summer semester 2021, targeting 21 
first-time matriculating students with high school GPAs of 2.5 or below and assigning each student to 
one of 22 coaches. We understand that high school GPA may no longer be a good predictor of student 
success, but we have chosen it as a starting point and anticipate that going above 2.5 would create a 
coaching availability issue. The initial coaching program outcomes have remained the same during the 
past academic year and are as follows: 

Students in the Concierge Coaching program will-- 

• Indicate that they feel that SGSC cares about them and their success. 

• Express satisfaction with the ability to access needed services at the College. 

• Have a highly favorable view of the coaching program. 

• Have a higher retention rate than that of comparable peers. 

• Have a higher GPA than that of comparable peers. 

Accomplishments during academic year 2021-2022: 

SGSC is currently determining benchmarks and metrics to measure the degree to which students meet 
the above outcomes, especially the last two, and to measure the program’s impact on student GPA and 
persistence each semester. Data gathered for academic year 2021-2022, including summer term 2022, 
provides a starting point for SGSC’s development of metrics and data results. Appendix table G shows 
the numbers of students placed on academic probation or suspension and assigned to coaches for each 
term of the academic year, the students’ average previous term and end-of-term semester and 
institutional grade point averages, the number and percentage of students converting to “good 
standing” by the end of each term, and progression percentages. Notably, in the case of grade point 
averages, each of the three semesters shows a gain, even though the gains are admittedly small. The 
SGSC Academic Affairs and Student Success staff are currently discussing developing strategies to 
address good standing and progression percentages. 

A survey of students engaged in the academic year 2021-2022 concierge coaching program addresses 
the first three bulleted outcomes above. Appendix table H contains survey questions and average 
student rating responses for each question. Overall, the survey response data show that participating 
students were “satisfied” or “very satisfied” with Concierge Coaching and are developing a positive 
mindset toward SGSC’s services and attitude toward student success. For fall 2021 and fall 2022, 
student responses to every survey item average in the “satisfied” category. 

In addition to the student satisfaction survey, a survey of coach perceptions of the program was also 
administered following spring semester 2022.  After identifying the academic term to which the survey 
responses apply (Q1), coaches responded to the following six open-ended questions: 

• What have you liked best about the Concierge Coaching program? 

• What roadblocks have you encountered while participating in the Concierge Coaching program? 

• How can we improve the Concierge Coaching program for students? 

• How can we improve the Concierge Coaching program for coaches? 

• How do you think students would respond to peer coaches? 
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• Please share any other comments you have about the Concierge Coaching model. 

Representative examples of coach responses, together with the question number for each remark, are 
as follows: 

“I have liked that it [the program] gives me a way to reach out to students and let them know directly 
about the services we offer at the college to help them.” (Q2) 

“Students do not always respond to the outreach efforts of the coach.” (Q3) 

“Tell students to call on their coach at the beginning of the semester. Encourage the students to reach 
out and own the support. Provide some incentives for them to reach out.” (Q4) 

“Coaches need to continue to meet periodically to share ideas on how to reach out/help students.” (Q4)  

“Have a meet and greet for students and coaches so that they can put a face and name to each other.” 
(Q4) 

“Continue to have periodic meetings to get feedback on what we have observed and to share ideas on 
how to reach out and help students.” (Q5) 

“I’m not sure how they would feel about one of their peers knowing their issues with study habits, 
grades, etc.” (Q6) 

“I think they may be more responsive to their peers because it is someone who understands more of 
where they are coming from. The student may also feel that a peer will be friendlier to approach for help 
less intimidating than a faculty/staff member.” (Q6) 

“In theory, the model is sound and effective, but in reality, we must find ways to encourage students to 
participate in their own academic progress. Perhaps the coach can serve as liaison between students and 
professors so that the students see the coach as being able to support them in approaching the 
professor. Including a student’s professor in the conversation about a student’s academic progress would 
encourage the student to rely on the coach.” (Q7) 

Plans and challenges for the current academic year (2022-2023): 

• As with all of our student success initiatives, we had established that baseline data would 
come from fall semester 2019; however, it is clear that the COVID-19 pandemic has 
necessitated revising that plan. Consequently, we are still developing realistic baseline 
measures for all initiatives.   

• During the current academic year, we plan to continue to collect data on students assigned to a 
coach; to establish realistic baseline data for retention, graduation, and degrees conferred 
based on enrollment projections while still being affected by the COVID-19 pandemic; to explore 
the idea of using peer coaching due to staff shortages and budget constraints; to continue 
expanding numbers of students participating in the program. 

• The main challenges are enrollment, budget reductions and concomitant staff reductions, and 
the unknown future effects of the pandemic on all of our operations.   

• The challenge of getting students to respond to outreach has been difficult. Emails, texts, and 
phone calls are often met with no response. Consequently, we plan to develop an ice-breaker 
activity to introduce students to coaches to assist in developing relationships. We also want to 
develop a guide for coaches, but that will be very time-intensive for extremely busy staff and 
faculty. 
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Project lead/point of contact:  Ms. Brandi Elliott, Associate Vice President of Student Success, 
brandi.elliott@sgsc.edu  

2. Update on “Boost” Mindset training for students and Mindset-promoting 
intervention/activities for faculty 

Accomplishments during academic year 2021-2022:  release and scale of Mindset BOOST workshops: 

The SGSC STEM Grant team designed and implemented virtual and in-person workshops to promote a 
positive academic mindset (GPS). In academic year 2019-2020, we held five BOOST workshops attended 
by 102 STEM students and held four virtual workshops for academic year 2020-2021. However, no one 
attended any of those workshops. This was the height of the pandemic and participation was non-
existent. Several informal discussions with students suggest three reasons for the low attendance of the 
synchronous virtual workshops:  

1. Lack of awareness 
2. Not available during the offered time 
3. Internet access issues 

During Fall 2021, we offered the asynchronous virtual workshop post-midterm as a “Grade First Aid” 
style intervention with 114 students participating. Of those, 55 were in a STEM course. Appendix table I, 
fall 2021, shows DFW rates for those specific STEM courses. Those who participated had a significantly 
lower DFW rate than those who did not. 

During Spring 2022, we again offered the asynchronous virtual workshop, but this time we opened this 
workshop, plus an additional workshop on time management, at the Early Alert deadline, approximately 
one month before midterm. Before the midterm, 202 students participated, and an additional 104 
participated after the midterm date. Of the 306 total participants, 60 were enrolled in a STEM course. 
Appendix table J, Spring 2022, shows DFW rates for those specific STEM courses. Again, it is clear that 
those who participated had a significantly lower DFW rate in most courses than those who did not 
participate. 

Session titles and attendance numbers for AY 2019-2020, 2020-2021, & 2021-2022 are in Appendix 
Table K. 

Accomplishments during academic year 2021-2022:  provide Mindset training focused on promoting 

growth mindset college-wide for faculty: 

During fall 2021, ten faculty, which grew to 16 during the Spring of 2022 from the School of Arts and 
Sciences, collected data on a series of mindset-promoting interventions/activities.    

An example of one of their plans is as follows: 

• Activity summary for Principles of Chemistry I— 
o Growth:  Virtual Mindset Module (google survey), study logs 
o Purpose and Relevance:  letter to self (also metacognition) 
o Social Belonging:  ice-breaker activity 

• Day 1: 
o After course structure is introduced, students will participate in an ice-breaker with the 

following format: 

mailto:brandi.elliott@sgsc.edu
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▪ Students will write their names, academic pathway, and what they want to do after 
college on a sticky note. The instructor will collect the notes and redistribute them. Then 
students will introduce each other to the whole class. 

▪ After the ice-breaker, students will complete a guided “letter to self” that includes space 
to describe their goals for the class, why they are taking the class, what they hope to 
accomplish, and how they plan to reach their goals. 

• Before exam 1: 
o Complete the Virtual Mindset Activity 

• Midterm: 
o Students will review their letters and reflect on if they are reaching their goals and what 

change(s) they might need to make to achieve them now. 

• End of term: 
o Students will reflect on both letters and then write a letter to a future student on how to be 

most successful in the course.   
o Students will create presentations for faculty on how to promote mindset to students. 

During Spring 2022, this effort reached over 700 unique students (Douglas, Waycross, Valdosta Entry 
Program, online).  

Plans and challenges for the current academic year (2022-2023): 

• During the current academic year, we plan to continue to collect and evaluate data on student 
and faculty participation, attitudes/opinions about the program, and effects on student 
achievement (GPAs, DFW rates, retention, and academic progression); to continue to expand 
numbers and types of “BOOST” mindset workshops; to establish realistic baseline data for 
assessment of the initiative. 

• Using the work done by faculty during 2021-2022, the STEM Grant team created a hybrid model 
Faculty Development/Learning Community Model. This model was presented at the USG 
Teaching & Learning 2022 Conference (Dye & Scheeser). This hybrid model is being piloted for 
AY 2022-2023. This model retains the “mindset lunches” in-person meetings paired with a D2L-
based classroom with resources, focused discussions, and a place to save collected data and 
reflections. Faculty can hop in when they have the available time to get support, share ideas, 
and contribute to the larger data collections looking at the dosage impact on student success 
(working with USG Student Success/Jonathan Hull; we have the raw data and are working on the 
analysis as well as doing a scaled-up collection during fall 2022.).  

• The main challenges are expanding faculty participation in a time of increased workloads, 
reducing staff due to budget reductions, and encouraging students to participate in-person or 
virtually while the effects of the pandemic still present problems with both delivery methods. 
SGSC could also use assistance with tracking participating students’ performance, retention, and 
graduation rates, as well as determining the impact of multiple exposures to mindset 
interventions. 

Project lead/point of contact:  Dr. Katy Dye, Assistant Professor of Biology, Kathryn.dye@sgsc.edu  

3. Update on training advisors, creating fuller schedules, and promoting Area A completion 

Advisor training to help students create fuller schedules and to promote Area A completion is on the 
training calendar. During spring semester 2021, this topic was covered in Momentum Year training along 
with Focus Areas. The training is to be recorded and placed with other advisor training videos on 
Georgia View. 
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Accomplishments during academic year 2021-2022: 

SGSC is exploring how best to use data related to student academic scheduling in reports from Navigate. 
We are establishing report cycles for data collection and analysis and developing a process for publishing 
and disseminating data findings for faculty and staff. Data analysis will result in creating the ongoing 
action plans at appropriate institutional levels. 

Data on student enrollment in 15 or more credit hours is in Appendix table L. The rate of enrollments in 
15 or more credit hours declined for fall 2020, undoubtedly due to the COVID-19 pandemic and SGSC’s 
move to online-only classes. At the same time, however, the fall 2021 rate at which students 
successfully completed 15 or more hours (58.30%) was at its highest since fall 2015 and well above the 
2018 lowest point of 35.40% (Appendix table M).  

Use Navigate to encourage Area A completion 

Academic advisor training in Area A completion is ongoing. In training, we cover how to advise students 
who were not successful in Area A classes or classes to be completed the previous semester or within 30 
hours of enrollment. In addition, advisor training includes recognizing classes appropriate for a 
particular student’s academic pathway. 

SGSC intends to explore the ability to mine data related to the reports listed from Navigate, establish 
report cycles for data collection and analysis, publish and disseminate findings to faculty and staff, and 
create ongoing action plans based on the data and at appropriate levels. 

The Area A completion audit in Appendix table N shows Areas A1, A2, and A (total) completion data. 
Notably, the total Area A completion rate has more than doubled from the fall 2013 rate of 25.74% to 
the fall 2020 rate of 53.29%, but the rate declined slightly (3.41%) for fall 2021.   

Plans and challenges for the current academic year (2022-2023): 

• During the current academic year, we plan to collect and analyze trend data and develop 
interventions to address obvious needs; to continue to train faculty advisors in using Navigate 
and in monitoring student academic program progression using curriculum maps and annual 
class schedules to think ahead; to establish realistic baseline data for assessment. 

• We had been working toward building success markers into the Navigate platform to indicate 
when a student had missed a Momentum Year milestone to allow advisors to track Momentum 
progress and work with students on planning ahead for optimal scheduling. However, the 
intricacies and complex nature of building the logic into Navigate prevented us from 
implementation by fall 2021. Currently, we are working with the Navigate team to implement 
the same success markers on a smaller scale to track student progress for Area A completion by 
30 hours. 

• Other challenges are having access to data and reports and increasing student enrollment to 
help offset budget challenges that produce staffing shortages (overcoming the negative effects 
of the pandemic). 

Project lead/point of contact:  Ms. Brandi Elliott, Associate Vice President for Academic Success, 
brandi.elliott@sgsc.edu  

4. Update on providing programs/services to create connections with potential careers 

The SGSC Career Services Coordinator has been collaborating with other staff members to develop 
collaborative career programming through alumni involvement in disseminating the career information. 

mailto:brandi.elliott@sgsc.edu
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Such involvement focuses on alumni guest speakers, guest panels, and guest interaction with students. 
Office of Student Success personnel and current and former STEM Center Coordinators are engaged in 
STEM career services programming. Career Services activities also include workshops on resume writing 
and soft skills development. 

Accomplishments during academic year 2021-2022: 
 

• Eight workshops held between both Douglas and Waycross campuses, with 41 students in 
attendance, on soft skills, communication, interview preparation, and resume building 

• Workshops (student attendance in parentheses) on internship inquiry/participation (17), career 
counseling (48), service assistance (8) 

• Career fair with 20 community partners between Douglas and Waycross campuses with 32 
upper-level students in attendance 

• Establishing Career Services presence and activities at the Student Center and residence halls 

• Using the SGSC 1000 first-year experience course to provide instruction on career planning 

• Assisting in developing, monitoring, and assessing faculty training on career connections to 
academic subject matter 

• Began redesigning the current SGSC career webpage to accommodate internship and job 
opportunity listings 

• Collaborated with multiple SGSC offices (e.g., student activity coordinators, orientation and 
advising personnel, programs such as the African-American Male Initiative) and clubs (e.g., 
Business Club) to promote career connections 

• Exploring internships/volunteering, speaker’s bureau, field trips, and study abroad with 
community stakeholder input 

• Student participation in career activities is being tracked, and a student survey on the impact of 
and satisfaction with SGSC career services efforts has been created for administration during the 
current academic year. 

• Faculty and the SGSC Alumni Coordinator have been engaged in arranging SGSC alumni speakers 
to make career presentations to students. 

 
Plans and challenges for the current academic year (2022-2023): 
 

• During the current academic year, we plan to provide workshops, alumni speakers, field trips, 
connections with local employers, job fairs, and volunteer opportunities; to use data collected 
AY 2021-2022 as baseline measures; to establish achievement targets informed by baseline 
data; to standardize an internship process; and to complete revision of the career services 
information on the SGSC website. We will also begin to explore connecting career choices with 
curriculum in first-year courses. 

• As with other SGSC operations, the main challenge is resources—funds and staffing—to 
develop, implement, and assess activities. Perhaps the USG could aid in organizing careers-
related opportunities/training for both students and faculty/staff. 

 
Project lead/point of contact:  Mr. David Butler, Senior Coordinator of Career and Academic Advising 
for Student Success, David.butler@sgsc.edu  
 

5. Update on undergraduate student research initiative 

As reported in last year’s college completion update, “Undergraduate Student Research” was SGSC’s 
recently-concluded Quality Enhancement Plan (QEP) topic. The SGSC QEP continues to be included here 
as a High Impact Practice because it has significantly affected SGSC culture and mindset. 

mailto:David.butler@sgsc.edu
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Purpose and Outcomes of the QEP:  SGSC recognizes an obligation to help students gain a solid 
foundation of research skills to prepare them for the future; studies on undergraduate research 
demonstrate that student participation in this activity promotes student engagement and achievement. 
 
The purpose of the QEP is reflected in the student learning outcomes: (1) to identify ethical research 
practices, (2) to generate answerable research questions, (3) to analyze prior research, (4) to develop a 
hypothesis from a research question, (5) to construct a research plan, (6) to collect relevant data, (7) to 
analyze relevant data, (8) to draw appropriate conclusions based on analysis, (9) to present research.   

Appendix Table O shows the degree to which students enrolled in QEP-infused courses achieved the 
target outcome of 70% of students achieving a rubric rating of “good” or “excellent” for each outcome. 
As reported last year, the data shows clearly that by the last two years of the QEP, the level of student 
achievement for each of the nine outcomes was met.   

Ongoing accomplishments:  Undergraduate Research symposia and campus culture/mindset: 

Since the initial implementation of the QEP, an SGSC student research symposium has taken place each 
semester, even after the required five years of the QEP. The purpose of the symposium is to provide a 
forum for students to present their research to the SGSC community and interested residents of 
surrounding communities. Any student may engage in research to be presented, and each presenter has 
a faculty mentor. Participation has grown significantly over the years. The spring 2019 symposium was 
attended by a record 402 faculty, staff, students, and community members. The fall 2020 event had 396 
attendees—even though the COVID-19 pandemic was affecting student enrollment, course delivery, and 
participation in campus events. The spring 2021 symposium, also during a COVID-19 semester, had an 
attendance of 314, including 272 students. When the number of attendees who came to more than one 
day of the symposium is counted for multiple visits, the total session attendance number for spring 2021 
was 2,423. While the COVID-19 pandemic has affected symposia, fall 2021 and spring 2022 
presentations numbered 50 each semester, and attendance was 238 for fall and 251 for spring. We 
anticipate that presentations and attendance will recover to pre-pandemic numbers and that student 
interest will continue to impact student engagement and success. However, we have significant 
challenges going forward, as discussed below. 
 
Plans and challenges for the current academic year (2022-2023): 
 

• We will continue to encourage student research projects, faculty involvement, and student 
presentations at research symposia during the current and subsequent academic years. 
However, we need to decide how to continue to assess the initiative and whether (and how) we 
might continue to expand the strategy to more classes. During the “official” five years of QEP 
implementation, we had excellent results, but current and future challenges are many (see next 
bulleted item). 

• The main challenge has to do with personnel. The QEP director, a faculty member, had been 
granted course load release during the entire five years of the QEP; that is no longer the case. 
Faculty are challenged with a substantial workload that has expanded beyond their actual 
teaching to include participation in Momentum/Mindset activities. The staff has increasingly 
taken on additional work due to decreased budget (and enrollment). We are challenged with 
finding a cost-effective and workload-manageable way of meaningfully expanding the research 
initiative, or we need to leave it as a volunteer effort on the part of students and faculty while 
doing what we can to assess its effect on student achievement. We understand that Georgia 
Southwestern has a good model for undergraduate research; consequently, we will 
communicate with them to share ideas. 
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Project lead/point of contact:  Dr. Rob Page, Vice President for Academic and Student Affairs, 
rob.page@sgsc.edu, and Dr. Frank Holiwski, Professor of Psychology, frank.holiwski@sgsc.edu  
 

Section 3:  Optional Supplemental Update 

SGSC’s Participation in The Gardner Institute “Gateways to Completion” (G2C) Collaborative Has 
Concluded 

Since the implementation of G2C’s “Gateways to Completion” in 2018, the initiative sought to improve 
student performance in foundational high-enrollment and high-risk courses through course redesign, 
predictive analytics and improved teaching and learning pedagogy. G2C provided faculty with processes, 
instructional and curricular guidance, and analytics tools to redesign teaching, learning, and success in 
high-risk gateway courses. The initiative’s progress and success have been reported yearly in SGSC’s 
annual CCG Report, but it is now retired and will no longer be included in CCG updates. 

The USG “Getting to Know Our Students” Survey 

Student response to the fall 2021 mindset surveys was the lowest SGSC response rate since the initial 
implementation of the survey. SGSC needs help in developing strategies for encouraging student 
participation. Perhaps institutions that have had success with student survey participation could share 
their process for achieving positive results. The COVID-19 pandemic undoubtedly had an adverse effect 
on participation in the survey over the past two years. Another significant and related occurrence is that 
SGSC had no Director of Institutional Effectiveness and Research for spring and summer 2021 and the 
entire academic year 2021-2022 due to our director’s severe COVID-19 effects that necessitated leaving 
the position. Due to budget cuts, we currently have a shared Institutional effectiveness staff member 
from Coastal Georgia who provides SGSC data effectively. 

Because student response to the fall 2021 surveys was so small (1 student took the early fall survey; 
11 students took the late fall survey; 0 students took both), the data generated is meaningless. 
Consequently, SGSC cannot report on Mindset Survey results beyond those already discussed in last 
year’s college completion report (Appendix Table P). 

Appendix Table Q contains the names of and contact information for SGSC Completion Team Leaders. 

  

mailto:rob.page@sgsc.edu
mailto:frank.holiwski@sgsc.edu
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Appendix:  Data Tables  
 

SGSC Enrollment Demographics 
 

Table A 
Enrollment and Demographic Trends                                                                                                       

  
  

Fall 2017 Fall 2018 Fall 2019 Fall 2020 Fall 2021 

N % N % N % N % N % 

Total Enrollment 2,540 100% 2,482 100% 2,346 100% 2,028 100% 1774 100% 

  

Enrollment Status 

  N % N % N % N % N % 

Full-Time 1,651 65.00% 1,580 63.66% 1,476 62.92% 1,164 57.40% 1013 57.10% 

Part-Time 889 35.00% 902 36.34% 870 37.08% 864 42.60% 761 42.90% 

  

Gender 

  N % N % N % N % N % 

Female 1,636 64.41% 1,612 64.95% 1,566 66.75% 1,350 66.57% 1176 66.30% 

Male 904 35.59% 870 35.05% 780 33.25% 678 33.43% 598 33.70% 

  

Race/Ethnicity 

  N % N % N % N % N % 

Hispanic 162 6.38% 171 6.89% 196 8.35% 183 9.02% 181 10.20% 

American Indian, 
Alaskan Native, 
Pacific Islander, 

or Asian  

37 1.46% 30 1.21% 31 1.32% 27 1.33% 19 1.07% 

Black or African 
American 

772 30.39% 747 30.10% 674 28.73% 459 22.63% 396 22.32% 

White 1,523 59.96% 1,478 59.55% 1,394 59.42% 1,301 64.15% 1118 63.02% 

Two or More 
Races 

34 1.34% 40 1.61% 31 1.32% 36 1.78% 47 2.65% 

Race Unknown 12 0.47% 16 0.64% 20 0.85% 22 1.08% 13 0.73% 

Source: USG Semester Enrollment Reports/USG ADM Census; SGSC Banner 

 
 

Table B: Underserved Enrollment Trends 
% Pell 

Recipient 
% 1st 

Generation 
% Adult Learner 

Fall 2017 

N 1,353 601 333 

% of total body 53.27% 23.66% 13.11% 

% excluding DUAL ENROLLED 62.78% 27.89% 15.45% 

Fall 2018 

N 1,292 583 381 

% of total body 52.05% 23.49% 15.35% 

% excluding DUAL ENROLLED 61.15% 27.59% 18.03% 

Fall 2019 

N 1,266 551 378 

% of total body 53.96% 23.49% 16.11% 

% excluding DUAL ENROLLED 63.30% 27.55% 18.90% 
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Table B: Underserved Enrollment Trends 
% Pell 

Recipient 
% 1st 

Generation 
% Adult Learner 

Fall 2020 

N 1,015 505 338 

% of total body 50.05% 24.90% 16.67% 

% excluding DUAL ENROLLED 58.87% 29.29% 19.61% 

Fall 2021 

N 914 637 328 

% of total body 51.60% 35.96% 18.52% 

% excluding DUAL ENROLLED 61.13% 42.60% 21.94% 

Source:  USG Semester Enrollment Reports/USG ADM Census; SGSC Banner 

 

Strategy/Initiative:  Benchmark Institution and Student Achievement 
 

Table C: 
First-Time Full-Time Associate Degree-Seeking Freshmen  

One-Year Retention Rates                         

Institution-
Specific for All 
State Colleges 

(the average 
institution-specific 
retention rate for 

all 8 USG state 
colleges) 

System-Wide 
for All State 

Colleges 
(retention rate 

within the 
System for all 8 

USG state 
colleges) 

Institutional Rate for SGSC 
System-Wide Rate for 

SGSC 

Year N Cohort 
N 

Retained 
% Retained 

N 
Retained 

% 
Retained 

% Retained % Retained 

Fall 2016 812 403 49.63% 572 70.44% 55.8% 65.6% 

Fall 2017 849 345 40.60% 520 61.20% 51.5% 59.7% 

Fall 2018 773 342 44.20% 468 60.50% 55.2% 64.1% 

Fall 2019 664 307 46.25% 452 68.10% 56.6% 65.8% 

Fall 2020 419 210 50.10% 258 61.60% 51.7% 58.8% 

Fall 2021 380 191 50.30% 230 60.50% 53.2% 58.5% 

Source: USG ADC Census; USG Retention Rate Reports. https://www.usg.edu/research/usgbythenumbers 

 
 

Table D: 
First-Time Full-Time Associate Degree-Seeking Freshmen                                                                                                         

Three-Year Graduation Rates                         

Institution-Specific 
for All State 

Colleges 

System-Wide 
for All State 

Colleges 

Institution-Specific Rate for SGSC 
System-Wide Rate for 

SGSC 

(the average 
institution-specific 

rate for all 8 USG state 
colleges) 

(rate within 
the System for 
all 8 USG state 

colleges) 

Cohort 
N 

Cohort 
N 

Graduated 
% 

Graduated 
N 

Graduated 
%  

Graduated 
%  

Graduated 
%  

Graduated 

Fall 2014 818 118 14.43% 123 15.04% 13.8% 14.2% 

Fall 2015 910 120 13.19% 125 13.74% 15.2% 15.5% 

Fall 2016 812 130 16.01% 132 16.26% 14.5% 14.8% 

Fall 2017 768 147 19.14% 149 19.40% 15.6% 15.9% 

Fall 2018 773 119 15.40% 124 16.00% 16.3% 16.7% 

Fall 2019 664 133 20.03% 135 20.33% 16.3% 16.4% 

Source: USG Graduation Rate Reports. https://www.usg.edu/research/usgbythenumbers 
  

https://www.usg.edu/research/usgbythenumbers
https://www.usg.edu/research/usgbythenumbers
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Table E:   
USG State College Sector Degrees Awarded, with Number and Percent Change Since FY 2019 

Institution FY 2019 FY 2020 FY 2021 FY 2022 # Change 
Since FY 2019 

% Change Since 
FY 2019 

ABAC 729 715 637 648 -81 -11.1 

Atl. Metro 281 213 208 207 -74 -26.3 

Coastal 576 556 782 661 +85 +14.8 

Dalton 783 812 757 703 -80 -10.2 

East Georgia 322 304 323 280 -42 -13.0 

GA Highlands 817 020 979 875 +58 +7.1 

Gordon 578 535 576 495 -83 -14.4 

SGSC 374 413 468 373 -1 -.27 

Source:  USG by the Numbers 

 
 

Table F: 
SGSC Degrees Conferred by Degree Offered 

  FY2017 FY2018 FY2019 FY2020 FY2021 FY 2022 

Associate Degree 236 265 261 302 312 223 

Career Associate 60 41 48 42 44 61 

Bachelors 33 58 65 69 96 81 

Total 329 364 374 413 452 365 

Source: USG ADC Census; USG Degrees Conferred Reports 
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Strategy/Activity:  Concierge Coaching 
 

Table G:  Concierge-Coached Student GPAs and “Good Standing” Conversion 

Term 
assigned to 
Concierge 
Coach after 
suspension 
/probation 

N 

Previous Term 
End-of-Term with 

Concierge Coach (all GPAs 
increased) 

Change (all positive) 

Semester 
GPA 

Institutional 
GPA 

Semester 
GPA 

Institutional 
GPA 

Semester 
GPA 

Institutional 
GPA 

Fall 2021 53 1.59 1.60 1.74 1.68 0.15 0.08 

Spring 2022 154 1.14 0.99 1.24 1.11 0.10 0.12 

Summer 
2022 

47 1.83 1.59 1.87 1.61 0.04 0.02 

Term with 
Concierge 
Coach 

N 

"Good Standing" 
conversion after term with 

coaching Progression 

N % 

Fall 2021 53 16 30% 

Fall-to-Spring = 26% 

Spring-to-Summer = 20% 

Spring 2022 154 20 13% 

Summer 
2022 

47 6 13% 

Source:  SGSC Banner 

Table H:  Concierge Coaching Student Responses to Satisfaction Survey, Fall 2021 and Spring 2022 

Survey Questions 

Average of Student Ratings 
(Scale:  1=Very Unsatisfied; 
2=Unsatisfied; 3=Neutral; 

4=Satisfied; 5=Very Satisfied) 

Fall 2021 Spring 2022 
How satisfied are you with the frequency of contact with your coach? 4.1 4.3 

How satisfied are you with the quality of the coaching program at SGSC? 4.1 4.1 

How satisfied are you with your ability to access needed services at SGSC? 4.1 4.5 

How satisfied are you that SGSC cares about Your Success? 4.2 4.7 

How satisfied are you with the quality of the contact with your coach? 4.2 4.3 
Source: Institutionally developed survey 
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Strategy/Activity:  BOOST Mindset Workshops 

Table I  

BOOST Mindset Asynchronous Virtual Workshop Student Participation and DFW Rates, Fall 2021 

Douglas 
Campus Only: 
Course, 
Section 

Total 
Number of 
Students 
Attending 

Course 
Enrollment  

% Utilization 
of BOOST 

DFW Rate, 
Overall  

DFW Rate, 
BOOST 
Attendees  

DFW Rate, 
Non-
Attendees  

Biol 2107  13  30 43.33%  56.66% 46.66% 64.7% 

Chem 1211  6  24 25.5%  41.66% 0.00% 55.55% 

Chem 1212  n/a  n/a  n/a  n/a  n/a  n/a 

Chem 2401 9 12 75% 25% 11% 100% 

Chem 2402  n/a  n/a  n/a  n/a  n/a  n/a 

Math 1111 19 70 27% 37% 26% 41% 

Math 1101 4 22 18% 45% 25% 50% 

Math 0999 4 29 13.7% 48% 25% 52% 

 SGSC Banner  

Table J 

BOOST Mindset Asynchronous Virtual Workshop Student Participation and DFW Rates, Spring 2022 

Douglas 
Campus Only: 
Course, 
Section 

Total 
Number of 
Students 
Attending 

Course 
Enrollment  

% Utilization 
of BOOST 

DFW Rate, 
Overall  

DFW Rate, 
BOOST 
Attendees  

DFW Rate, 
Non-
Attendees  

Biol 2107  10  19 52.6% 80% 80% 78% 

Chem 1211  5 17 29.4% 53% 40% 58% 

Chem 1212  3  14 21% 28.5% 33.33% 27% 

Chem 2401  n/a  n/a  n/a  n/a  n/a  n/a 

Chem 2402 9 9 100% 22.2% 22.2% n/a 

Math 1111 17 67 25.3% 20.8% 11.7% 24% 

Math 1101 16 67 23.8% 49.2% 12.5% 60.7% 

Math 0999 - - - - - - 

Source:  SGSC Banner 



 

 

Table K 

BOOST Mindset Workshops and Student Participation, AY 2019-2020, 2020-2021, & 2021-2022 

Fall 
2019 

Student 
Participants 

Spring 
2020 

Student 
Participants 

Fall 
2020* 

Student 
Participants 

Spring 
2021* 

Student 
Participants 

Fall 2021 
Student 

Participants 
Spring 2022 

Student 
Participants 

BOOST 
Session 

  
BOOST 
Session 

  
BOOST 
Session 

  
BOOST 
Session 

  
BOOST 
Session 

  
BOOST 
Session 

  

**Get 
the 

Most 
out of 

Studying 

26 
Strategies 

for 
Success 

26 
Strategies 

for 
Success 

0 
Strategies 

for 
Success 

0 
Strategies for 

Success 
0  

Strategies for 
Success 

0  

    

Mindset 
& How 

the Brain 
Learns 

20 

Mindset 
and How 
the Brain 

Learns 

0 

Mindset 
and How 
the Brain 

Learns 

0 
Mindset & 
How the 

Brain Learns 
 114 

Mindset and 
How the 

Brain Learns 
288  

Grade 
First-Aid 

13 

Thinking 
about 

How You 
Think 

17         
Thinking 

about How 
You Think 

0    0 

                
Time 

Management 
0 

Time 
Management 

18 

Total 39   63   0   0   114     306 

Notes:  

Fall 2019: "Get the most out of studying" was modified into two more in-depth sessions: "Strategies for Success" & "Thinking about how you think." 

Fall 2020 and Spring 2021:  Synchronous virtual sessions were offered; however, no students attended. There were plans for a Spring in-person option, but that was not possible 
due to the COVID-19 pandemic



 

 

Strategy/Activity:  Academic Advisors Create Fuller Schedules and Encourage Area A 
Completion 

Table L: 
Number and Percentage of Students Enrolling in 15 or More Credit Hours 

   N Enrolled % of Enrollment 

Fall 2017 662 26.22% 

Fall 2018 613 24.58% 

Fall 2019 471 20.12% 

Fall 2020 345 17.01% 

Fall 2021 319 18.01% 

Source: USG ADC Census 
 
 
 

Table M: 
Number and Percentage of Students Successfully Earning 15 or More Credit Hours 

 N Enrolled in 15 or More CH 
N Successfully Earning 15 

or More CH 
% Successfully Earning 15 

or More CH 

Fall 2017 662 337 50.91% 

Fall 2018 613 217 35.40% 

Fall 2019 471 207 43.95% 

Fall 2020 345 189 54.78% 

Fall 2021 319 186 58.30% 

Source: USG ADC Census (Note:  Does not include Learning Support completion) 

 
 

Table N: Area A Completion 

Area A Audit for First-Time Full-Time Freshmen 

Term 
N 

Cohort 
% Area A1 
Attempted 

% Area A1 
Completed 

% Area A2 
Attempted 

% Area A2 
Completed % Area A Completed 

Fall 2017 768 65.10 56.38 89.19 68.49 50.39 

Fall 2018 778 60.93 50.00 89.85 61.18 41.77 

Fall 2019 666 74.48 59.31 93.24 69.07 53.15 

Fall 2020 426 47.41 57.42 91.31 66.67 53.29 

Fall 2021 411 52.31 44.28 66.91 40.39 49.88 

Source: USG ADC Census; SGSC Banner 
Note: This table accounts for transfer credit, CLEP credit, and institutional credit earned for Area A through the 
summer of their first academic year. 

 
 

 
 



 

 

Strategy/Activity:  Promote Undergraduate Research 

Table O 

QEP SLOs and Percentages of Students Achieving Outcome Targets, Years One through Five 
(All Outcome Targets = 70% of students in QEP courses will demonstrate “good” or “excellent” 

proficiency) 
QEP SLOs Year 1 Year 2 Year 3 Year 4 Year 5 

Identify ethical practices in research Not 
assessed 

Not 
assessed 

72.0 72.0 85.0 

Generate answerable research questions 65.3 66.0 63.5 74.0 78.5 

Analyze prior research 61.0 80.0 82.3 84.2 79.6 
Develop a hypothesis from research question 62.5 54.0 69.6 75.3 78.3 

Construct a research plan 43.0 61.0 69.5 80.0 82.5 

Collect relevant data 46.5 62.5 82.3 86.8 81.0 

Analyze relevant data 59.6 66.5 64.3 74.9 76.6 

Draw appropriate conclusions based on analysis 27.0 53.0 57.5 78.5 77.8 

Present research 41.0 59.0 83.0 80.3 93.8 
Source:  SGSC faculty-generated rubric assessment and analysis  

 
 
 
 
 
 
 
 
 
 
 
 

Strategy/Activity: “Getting to Know Our Students” Survey 

(next several pages) 



 

 

Table P 

GETTING TO KNOW OUR STUDENTS SURVEY CAMPARISON TABLES 

Mindset/Question 

Fall 2018 Fall 2019 Fall 2020 

Early Fall 
(mean) 
N=99 

Late 
Fall 

(mean) 
N=22 

Diff 
Early Fall 
(mean) 
N=78 

Late 
Fall 

(mean) 
N=19 

Diff 
Early Fall 
(mean) 
N=53 

Late 
Fall 

(mean) 
N=1 

Diff 

Growth Mindset ("You can learn new things.")          

Math Growth Mindset Composite* 
(measured as Fixed Mindset - reverse coded) 

3.59 3.32 -0.28 3.59 3.45 -0.14 3.50 3.67 0.17 

You can learn new things, but you can't really change your basic 
math intelligence. 

3.79 3.85 0.06 3.88 4.06 0.18 4.17 5.00 0.83 

Your math intelligence is something about you that you can't 
change very much. 

3.55 3.84 0.29 3.31 3.47 0.16 3.54 3.00 -0.54 

You have a certain amount of math intelligence and you really 
can't do much to change it. 

2.89 3.32 0.42 2.99 3.12 0.13 2.78 2.00 -0.78 

English Growth Mindset Composite* 
(measured as Fixed Mindset - reverse coded) 

3.97 3.71 -0.27 3.91 4.33 0.42 4.44 3.67 -0.77 

You can learn new things, but you can't really change your basic 
English intelligence. 

3.30 3.67 0.37 3.38 3.00 -0.38 2.98 5.00 2.02 

Your English intelligence is something about you that you can't 
change very much. 

3.13 3.39 0.26 3.00 2.64 -0.36 2.62 2.00 -0.62 

You have a certain amount of English intelligence and you really 
can't do much to change it. 

2.67 2.83 0.16 2.80 2.36 -0.44 2.10 3.00 0.90 

Expectancy ("I can do this.")          

Math Expectancy Composite 4.68 4.80 0.12 4.43 4.65 0.22 4.21 5.00 0.79 

I believe that I can be successful in math. 4.64 4.70 0.06 4.40 4.76 0.36 4.09 5.00 0.91 

I am confident that I can understand the material in math. 4.71 4.90 0.19 4.48 4.53 0.04 4.33 5.00 0.67 

English Expectancy Composite 5.03 5.03 0.00 5.04 4.71 -0.32 5.08 5.00 -0.08 

I believe that I can be successful in English. 5.01 5.00 -0.01 5.04 4.64 -0.40 5.12 5.00 -0.12 

I am confident that I can understand the material in English. 5.04 5.06 0.02 4.97 4.79 -0.18 5.05 5.00 -0.05 

Math Preparedness Composite 3.10 2.95 -0.16 2.99 2.76 -0.22 2.76 3.50 0.74 



 

 

Mindset/Question 

Fall 2018 Fall 2019 Fall 2020 

Early Fall 
(mean) 
N=99 

Late 
Fall 

(mean) 
N=22 

Diff 
Early Fall 
(mean) 
N=78 

Late 
Fall 

(mean) 
N=19 

Diff 
Early Fall 
(mean) 
N=53 

Late 
Fall 

(mean) 
N=1 

Diff 

I sometimes feel like other students on campus have math skills 
that I don't. 

3.95 4.42 0.47 4.13 4.41 0.28 4.43 4.00 -0.43 

I feel more academically prepared in math than other students 
at this college/university. 

3.17 3.32 0.15 3.10 2.94 -0.16 2.96 4.00 1.04 

English Preparedness Composite 3.49 3.58 0.10 3.67 3.04 -0.63 3.46 4.00 0.54 

I sometimes feel like other students on campus have English 
skills that I don't. 

3.64 4.06 0.42 3.40 3.93 0.53 3.52 3.00 -0.52 

I feel more academically prepared in English than other students 
at this college/university. 

3.61 4.22 0.61 3.74 3.00 -0.74 3.45 4.00 0.55 

Value & Purpose ("What I am doing is important and useful.")          

Math Value Composite 4.42 4.47 0.05 4.56 4.88 0.32 4.24 5.00 0.76 

Math is important to me. 4.31 4.60 0.29 4.81 4.94 0.13 4.72 5.00 0.28 

I think math is useful. 4.76 4.53 -0.23 4.88 5.18 0.30 4.76 5.00 0.24 

What I learn in my math classes will be useful in the future. 4.44 4.16 -0.28 4.38 4.71 0.32 3.80 5.00 1.20 

What I learn in my math classes will help me in my future 
career. 

4.18 4.63 0.45 4.43 4.94 0.51 3.98 5.00 1.02 

I value math. - - - 4.31 4.65 0.34 4.02 5.00 0.98 

English Value Composite 4.76 4.97 0.21 4.99 4.65 -0.34 4.97 5.00 0.03 

English is important to me. 4.84 4.61 -0.23 5.17 4.93 -0.24 5.31 5.00 -0.31 

I think English is useful. 4.94 5.11 0.17 5.22 5.00 -0.22 5.14 5.00 -0.14 

What I learn in my English classes will be useful in the future. 4.65 5.06 0.41 4.81 4.64 -0.17 4.64 5.00 0.36 

What I learn in my English classes will help me in my future 
career. 

4.64 4.83 0.19 4.85 4.46 -0.38 4.69 5.00 0.31 

I value English. - - - 4.86 4.14 -0.71 5.07 5.00 -0.07 

Cost ("It requires too much to do this.")          

Math Cost Composite 2.81 3.02 0.21 2.59 2.53 -0.06 2.77 2.00 -0.77 

I'm unable to put in the time needed to do well in math. 2.60 2.68 0.09 2.63 2.71 0.07 2.41 2.00 -0.41 



 

 

Mindset/Question 

Fall 2018 Fall 2019 Fall 2020 

Early Fall 
(mean) 
N=99 

Late 
Fall 

(mean) 
N=22 

Diff 
Early Fall 
(mean) 
N=78 

Late 
Fall 

(mean) 
N=19 

Diff 
Early Fall 
(mean) 
N=53 

Late 
Fall 

(mean) 
N=1 

Diff 

I have to give up too much to do well in math. 2.54 2.84 0.31 2.54 2.35 -0.18 2.50 2.00 -0.50 

My math class is too stressful for me. 3.23 3.53 0.29 3.19 3.31 0.12 3.39 2.00 -1.39 

English Cost Composite 2.37 3.26 0.89 2.50 2.79 0.29 2.19 2.00 -0.19 

I'm unable to put in the time needed to do well in English. 2.35 3.11 0.76 2.60 2.54 -0.06 2.33 2.00 -0.33 

I have to give up too much to do well in English. 2.18 2.83 0.65 2.37 3.08 0.71 2.05 2.00 -0.05 

My English class is too stressful for me. 2.58 3.83 1.25 2.72 2.71 -0.01 2.54 2.00 -0.54 

Belonging ("I am a part of this community.")          

College Belonging Composite 4.74 4.83 0.08 4.77 2.79 -1.98 4.74 5.00 0.26 

I belong at this college/university. 4.59 4.62 0.03 4.63 4.12 -0.52 4.57 5.00 0.43 

I feel like this college/university is a good fit for me. 4.86 5.05 0.19 4.90 4.53 -0.37 4.91 5.00 0.09 

Belonging Uncertainty Composite 3.42 3.52 0.10 3.08 4.32 1.24 - - - 

When something bad happens, I feel that maybe I don't 
belong at college. 

2.97 3.10 0.13 2.76 2.53 -0.23 - - - 

Sometimes I feel that I belong at college, and sometimes I feel 
that I don't belong at college. 

3.87 3.95 0.08 3.40 3.06 -0.34 - - - 

College Identity Composite 4.73 4.88 0.16 4.76 4.41 -0.35 4.78 4.50 -0.28 

Being a student at this college/university is an important part of 
my identity. 

4.49 4.57 0.08 4.46 4.00 -0.46 4.46 4.00 -0.46 

I am very proud to be a student at this college/university. 4.96 5.19 0.23 5.06 4.82 -0.23 5.11 5.00 -0.11 

Relative Academic Preparedness Composite 3.24 3.45 0.21 3.35 3.65 0.29 - - - 

(REVERSE CODED) I sometimes feel like other students on 
campus have stronger academic skills than me. * 

2.85 3.00 0.15 3.22 3.41 0.19 - - - 

I feel more academically prepared than other students at this 
college/university. 

3.62 3.95 0.33 3.50 3.88 0.38 3.63 4.00 0.37 

Campus Involvement Composite 3.03 3.45 0.42 2.97 2.50 -0.47 3.96 5.00 1.04 

I am very involved in groups and/or activities at this 
college/university. 

3.02 3.57 0.55 2.86 2.29 -0.56 4.07 5.00 0.93 



 

 

Mindset/Question 

Fall 2018 Fall 2019 Fall 2020 

Early Fall 
(mean) 
N=99 

Late 
Fall 

(mean) 
N=22 

Diff 
Early Fall 
(mean) 
N=78 

Late 
Fall 

(mean) 
N=19 

Diff 
Early Fall 
(mean) 
N=53 

Late 
Fall 

(mean) 
N=1 

Diff 

(REVERSE CODED) I am not very involved on campus; I'm just 
here to take classes. * 

3.03 3.33 0.30 3.10 2.71 -0.40 3.84 5.00 1.16 

Grit ("I can overcome obstacles.")          

Perseverance of Effort Composite 4.36 4.55 0.18 4.34 4.53 0.19 4.42 4.50 0.08 

I am a hard worker. 4.39 4.55 0.16 4.39 4.63 0.24 4.43 4.00 -0.43 

I finish whatever I begin. 4.35 4.55 0.20 4.30 4.44 0.14 4.40 5.00 0.60 

Reason for Attending College          

Independent Composite 5.82 3.88 -1.95 4.86 4.42 -0.45 6.22 6.75 0.53 

Explore new interests. 5.30 5.76 0.46 4.56 4.29 -0.27 5.73 7.00 1.27 

Expand my understanding of the world. 5.63 6.05 0.41 4.83 4.15 -0.68 6.23 7.00 0.77 

Become an independent thinker. 6.15 6.29 0.13 5.28 5.40 0.12 6.46 6.00 -0.46 

Learn more about my interests. 6.21 6.29 0.08 5.24 5.38 0.13 6.44 7.00 0.56 

Interdependent Composite 5.92 6.12 0.20 4.33 3.63 -0.71 6.19 5.75 -0.44 

Be a role model for people in my community. 5.90 6.14 0.24 5.03 4.33 -0.70 6.23 6.00 -0.23 

Help my family out after I'm done with college. 6.07 6.19 0.12 4.59 4.57 -0.01 6.17 5.00 -1.17 

Give back to my community. 5.46 6.05 0.59 4.60 4.64 0.05 5.83 6.00 0.17 

Provide a better life for my own children. 6.27 6.10 -0.18 4.60 3.60 -1.00 6.54 6.00 -0.54 

Helping Motives Composite 5.93 6.11 0.18 4.33 4.17 -0.17 6.18 5.67 -0.51 

Help my family out after I'm done with college. 6.07 6.19 0.12 4.59 4.57 -0.01 6.17 5.00 -1.17 

Give back to my community. 5.46 6.05 0.59 4.60 4.64 0.05 5.83 6.00 0.17 

Provide a better life for my own children. 6.27 6.10 -0.18 4.60 3.60 -1.00 6.54 6.00 -0.54 

Family Support          

Family Support Composite (reverse coded) * 4.95 5.40 0.45 5.39 5.50 0.11 5.49 5.00 -0.49 

My family doesn't understand why I want to go to college. 1.68 1.62 -0.06 1.59 1.47 -0.12 1.63 2.00 0.37 

My family questions whether a college education is valuable. 1.61 1.57 -0.04 1.63 1.53 -0.10 1.39 2.00 0.61 



 

 

Mindset/Question 

Fall 2018 Fall 2019 Fall 2020 

Early Fall 
(mean) 
N=99 

Late 
Fall 

(mean) 
N=22 

Diff 
Early Fall 
(mean) 
N=78 

Late 
Fall 

(mean) 
N=19 

Diff 
Early Fall 
(mean) 
N=53 

Late 
Fall 

(mean) 
N=1 

Diff 

Perception of Faculty Mindset          

Perception of Faculty Mindset Composite* 
(reverse coded) 

4.62 4.44 -0.18 4.49 4.06 -0.44 4.62 5.00 0.38 

The instructors at my college/university seem to believe that 
students have a certain amount of intelligence, and they 
really can't do much to change it. 

2.19 2.44 0.25 2.40 2.50 0.10 2.10 2.00 -0.10 

The instructors at my college/university seem to believe that 
students can learn new things, but they can't really change 
their basic intelligence. 

2.75 2.78 0.02 2.86 2.93 0.07 2.73 2.00 -0.73 

The instructors at my college/university seem to believe that 
students either "have it" or they don't. 

2.60 3.00 0.40 2.97 3.50 0.53 2.65 2.00 -0.65 

The instructors at my college/university seem to believe that 
every student can learn new things and significantly grow 
their intelligence. 

5.25 4.94 -0.31 5.02 5.21 0.20 5.15 5.00 -0.15 

The instructors at my college/university seem to believe that 
some students are smart, while others are not. 

2.55 2.61 0.06 2.52 3.57 1.05 2.60 2.00 -0.60 

The instructors at my college/university seem to believe that 
students who are less smart will always be less smart than the 
other students in the class. 

2.31 2.44 0.14 2.30 3.36 1.06 2.35 2.00 -0.35 
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Table Q:  SGSC Student Success/Completion Team and Primary Planning and Decision-Makers 

 
Name Title email 

Dr. Katy Dye Asst. Prof. of Biology, Mindset Kathryn.dye@sgsc.edu  

Ms. Brandi Elliott Assoc. VP of Student Success Brandi.elliott@sgsc.edu  

Dr. Charles Johnson Dean, School of Arts & Sciences Charles.johnson@sgsc.edu  

Dr. Jaime Carter Dean, School of Nursing Jamie.carter@sgsc.edu  

Dr. Carl McDonald Academic Affairs Specialist (writer) Carl.mcdonald@sgsc.edu  

Dr. Robert Page Vice President for Academic & Student Affairs Robert.page@sgsc.edu  

Mr. Jimmy Harper VP for Enrollment Management and Instructional 
Technology 

Jimmy.harper@sgsc.edu  

Ms. Sandra Adams Dean of Students & Housing Sandra.adams@sgsc.edu  

Ms. Lynn Kelley Director of Libraries Lynn.kelley@sgsc.edu  

Ms. Arlena Stanley Director of Admissions, Douglas Arlena.stanley@sgsc.edu  

Dr. Jim Lynch Director, Institutional Effectiveness & Research Jim.lynch@sgsc.edu  

Mr. David Butler Senior Coordinator for Career and Academic 
Advising, Student Success 

David.butler@sgsc.edu  
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